FIRST STORY

The Practice of Experienced First Story W riter s-in-Residence

by Pat Cochrane, August 2017
or'he magic moment when the noise drops away and they are all writing,

Oreos, Jffa Cakes and easyp € e | cl ementinesé

Background

Hrst Story is a chawtyich works to help young people find their voices and develop them as creative
writers.Its vision is clear:

We believe that writing can transform lives, and that there is dignity
and power in every young personds stor

First Story brings talentedepsudnal writers into secondary schools
serving lowncome communities to work with teachers and students
to foster creativity and communication skills.

By helping students find their yticesgh intensive, fun
programmes, First Story raises aspaatiagives students the skills
and confidence to achieve them.
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First Story arranges and pays for acclaimed writers to+un creative

writing workshops for students in state schools across the country.

Over the course of an academic year, eathresitence leads

weekly, afteschool workshops for a group of up todowenty

students. We publ ipefessibnhllg st udent sdo wri
produced antholdgyeach school, and the schools hésiunabk

events at which the students read their stories to their peers, friends,

families and teachers.

We focus on schools in which more than 50% of pupils are considered
deprived according to the Income DepAvegatimg Children

Indexand/or GCSE results fall in the lowessothire national

distribution.

Over the past few years First Story has grown considerably and now works in many areas across
Englanahcludinghe East Midlands, Lond¥onkshirand the Humbeamd the South West.

The Commission

First Story is facing the challenge of scaling up thevoritiagvie more schools and with more
writer facilitators. Thkaritys keen to develop a deeper understanding of the apprwach that the
experienced writers adopt, to see if there are commofmliigaa@pieés which could inform their
recruitment and training of new waisengell agipporhgexperienced write@apeUK (now

known as IVE) was commissioned to carry out this enquiry.



https://www.firststory.org.uk/purchase-an-anthology/
https://www.firststory.org.uk/purchase-an-anthology/

Research Process

This was a srsdale researchjgcbwith a limited budgand so a simple process was developed
involving:

1 Abrief scan ofirrentrelevant research in the field

1 Twoexploratory seminavgheighexperiencderstSory writers taking placd the
outset and the mpidint of thprocess

1 Observatioof the writers and their current groeghiachools
1 Participanivriters keeping a reflective log.

A brief literature review scanned some of theeréioenteports on writers and creative
practitioners in schodleseeportsinclude® u e H Magit Bustdhait (2610) anMaurice

Ga | tCeeatiGesPractition@saals a@dssroodBinaReport of tAeject: The Pedagogy of Creative
Practitioners in S¢A00&)

The Arvon Foundafidargescaleesearch projeteachers as Wyikesgunning at the sameatime
this First Story researuth so, although not available at the early stage of thisggpmjssibhlie to
refer to the interim findings in a recently published executive summary.

The First Story team idengfigiaiof their experienced writers who were leading First Story writing
groups in schoimishe 20147 academic yegre writers were selected in order to include those
with a range of specialisms an@dmdudlistsshoristorywriters nonfiction writers, and

performance poets. The schools were selected to include a range of diffeciundiognexts

Pupil Referral Unit (PREQuUwerebased London ardurlocated elsewhere in Endgland
Cheltenham, Bradford, Leeds and Skegness.

| planned to have an initial exploratory workshopiglitvialers and each group was to be

visited twice over the research piehosisg which | would act as a partmysanveiEach writer

was asked to keep a reflective log to record reflections during th&@rietgjdelaryce notes
encouraged them to keep notes of their plan alongside reflection aftésemaapEasdomne)

They were also invitediemiify two of the young people in their group to focus on their response to
the sessions and progress and development over th& betiesqmyrt was to be circulated part

way through the process, sharing emerging insights and questidtesatidttieewra final

workshop was to give the participating writers an opportunity to comment on the findings.

As it was not possible to identify a date when alloutddravailable for the initial

briefing/reflection sesswwthree separaessions were o in London and one in Leeds. All

the writers were visited twice, with one exception where it was not possible to arrange a second vis
for logistical reasaDae writer was visited three times and an additional visittocd PRt not

been scoped into the original research, was arranged. Wherever possible | had a brief discussion v
the writer and the teacher at the end of thel sessialso able to have fologonversations with

a number of the writers away f@setsions. All the groups (except for the short pragier@ame

both visits took place irftieg term) were visited once in the Autumn term and once in the Spring
term.This was to experience and capture the different phases if dstapiisresthe purpose

as a writing group different from school, introducing the writer and opening up the process, moving
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to more challenging exercises and beginning
and each ot h,gmodugngndfinatlyipresgntingeéhd anthologyg

|l joined the annual writersd briefing and sh

By observing the practice of a number of Fir
idenify approaches which seemed to be particularly effective and successful in enthusing and supp
the young writers to develop theirlonafs. not seeking to gather a portfolio of workshop exercises

or 0 tas thesareialpeady available sb Story, but rather to identify what the deeper thought
processes ar e idowhetha thdre isnan impliatsel &f priacplpsrtheyadcaty on to
inform the judgements they were making in planning and shaping their sessiong] famw they planne
the arc of development affordsigtbgrsessions; what processes they used in supporting the young
peopl edbs |l earning to enabl e progression and
responding to and critiquing young peopl eds

| was seeking to identify the underlying dee
group and to see where there were common features that seemed to lead to success.

| was also interested in exploring how the process was different from an aodeelation of
separate workshops with a range of stimulating activities and whether the writers were able to offer
deeper developmental process which consciousty bcaffolgso ung wr i t er sdé | ear

My visits and conversations provided rich data abo8btiyenieirkt but inevitably, given the

limited time, | was only able to capture snapsh&as although | include examples here, | am very
aware thahere is a wealth Hgbicehat | did not see or did not see in sufficient depth to write about
in this reporthis report therefore draws on observational notes, writer interviews and group
discussiomnd wr i terds | ogs.

| am extremely gratefulifie generosity of all the writers | worketheliidingpan Powell,
Frances&eargdRoland Chambers, Anthony Cartwright, RahaiPeter Hobbs, Jane Bailey
Andy Crave@riffithsand the First Story téevionica Parle and Emily Waedlbof vihom were
enthusiast@nd supportive of
the enquiryt would also like
to thankhe teacherstaff
and pupiis theeight
participating schodélbbey
ManotCollegeBrigshaw

1 High Schod\ll Saints
Academ@heltenham,
Dixons Allerton Academy

' Wembleyigh Technology
CollegePimlico Acaden$t,
Ga b rdoledadd
Skegness Academy.




The process

Visiting the sessions was a remarkable privilege. It was a pleasure to see the young writers develo
and sharing their writing. Even when the writevenkigrg with challenging grdugesv examples

of very powerful breakthroughere a reluctant young person finally sharedkbgireading

out loud or where a particularly effective piece of writing left thet gridjadit@ration. | was

invted to take part in the writing exercises and share my writing in most of the sessgxhs. | experi
immersion in the activitieswriters used to generate creative; Wriiagyuggle to get the right

words on the page, the joy when the wordsvwiloeved character developed or the beginnings of an
insight or story emergesiwell as the tentative embarrassment at first sharing my writing. All the
writers and groups were welcoming and | draw arsalirde experiences in this report

Getting under the skin of the First Story process todktaougleit is a simple model, there are
additional elements and variations that stimulate thbgifacess t St or yfor Mipils t er s &
in Oxford, the regular competitions, giened events and links with local universities, the

partnership with other initiatives such as the Cheltenham Literature theskixiafing for writers

at the beginning of the year. These were all part of the background to the resedrch, but were n
captured in the procésswith all researittwould have bdaeneficiab have had moreditn

allow for further-ehepth exploration.

The schools and the selection process of pupils

The schools involved were all very diffetdntre and etb. All placed emphasis on attainment
Howeversome were more focused on academic attainment through a highly structured approach
whereas others appeared to place more emphasis on stimulating the imagination and curiosity of it
pupilsSeveral were ltzhin nevbuild PFickoolsanother was working in slightly cramped

temporary accommodation.

Many of the sessions were held in the English subject rooms, some of which had stimulating creati
images on the wallkjlemany also had lists and exptenatithe grammatical rules, terms or

figures of speech that pupils now have to be awaseabi li@m=uded, in no apparent logical
order:syndetic list, hyperbole, assonance, antithesis, personification, simile, adverb, asyndetic list,
adjective, very, enjambment, oxymoron, foreshadowing, protagonist, juxtaposition, pronoun, repetit
eactaccompanied by a brief defif@ioservation notes

This list of rather randomadgbntext technical terms presargtdk visual backdrop
demonstrating the difference between Fimsagsarf/working and the response of some English
teachers to the constraints of the secondary curriculum.

School ethos and context affected the learning climate in whicketewortergut perhaps

more important for the climate of the group was the way in which young people were recruited and
composition of the group. In one sithad a competitive progesgsishad to apply to be part of

the programme and wdezt® on the basis of potential andlabitiggchool only pupilbo

wereidentified as in receipt of pupil premium were able to take part. lloahibibevrgehn

thought that oat school opportunities were targeted at pupils who lesudifites: asding

challengingnd felt the school was therefore rewarding bad behaviour. One writer told of a school

which recruited by giving out 0o0golden ticket
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youdr e t he cdaodresdlt thekwritdrsweiie working with groups with different
levels of ability and motivation

In all the schools, with one exception, a new cohort was recruitdd eaelsgkaol several

pupils had attended over a number of yeaesgradp member had left the school but returned as a
volunteer botlb take part in the sessions, but td&e twa mentoring role. In most schools
observedhe group included young people from several year groups.

The identity of the writer  and demystifying the craft of writing

d am a writer and | cannot teach you to write. | can give you space and permission to start a
process.

(Interviewnotey

All the writers introduced themselves and thesawariker or performance ottebeginning

of the residency to set the coifitextrelationship between the writer and the young people was
established as one between fellow wiiketlse experienced writer sharing the craft with the new
writers, but seeking to establish a respectlibborative working relationShigring their

personal experience of the craft and process of writing infused all the sessions.

d talk a lot about being awriter
Ot 0sdoid 0csr aaf ti®@arnabl e thing

(Interviewnotep
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One writespoke abolibw valuabltee thouglit washat the young peopledeaa him perform as
a poeat the OxforBirst StoryoungVNr i t e r shéforeRheysstaited e group in addool
introducedimself at the beginningefesidentyrough readidg poemor twd Anothestarts

off the residency by shothimgvork ohis vebsite and kalabout his career as a writer.

One writerwho had also been a teaghgltess overt about sharing his writing background initially.

d try to come to it relaiblejuely, talk quiieabbut whatever it is amditad@out my
backgrojimawards when we publish the@nthology.

(Interview notes)

All the writers used the quiet writing tijom o the writing progessdelling theecessary
reflectiorand focus

d join in the writing. l'tds I mportant f or
about getting it down on the page

(Interview notes)

Oneprosenriter chose txglorepoetry a lpas thisvas a forim which he was less confident
felt itdevelled the playingeidite could joinas a learnesharing hiseativ@rocesand
experimentatioHe tells the young writers,

@oing this | feel exacthntieeas yod do.
(Interview notes)

Another sharbgownefforts to write in dialect when one young writer chose to ddjotiaredthe
accent on the page.

Three of the wnitein the programme had been teaviermsere former English teachers and one
had been a modern languages teacher. It was interesting to probe how they defitbeStarie
writer differed from being a teacher

Oneformer English teacher and Head of Depetoied feelin@ bit fraudulédwhen hérst

started workiras a writer in schpbks feltonscious that teachers he worked with might feel that he
was doing things that they themselves could havehgofedaBotportantifference camehia
experiencat the editing stagedhis ability to shamsightabout hisreative procdsying to be

explicit about where creativity comes from, trying to work a¥baygsqust happen likejthat

whichis a very common concejioterview noge Thscombination of experienced and
phisticated teaching skillsawitids perceptions was a powerful mix.

The formemodern languages tedetiitather approach to teaching a lamgasagery different
from the First Story wii@emle

d was a Modern Languages teacher, so it was always importargptplroeké dels lessons as
possible becaltiseugh | sva major resopeak(sg the language in giiesdi®cyucial that
they practised it as much aspetbablpains, in groups ¢o one with me.



The big difference is that | am not gitiadgiog. dlam not the resmyreee TWhat comes out
of these workshops comes from them, from inside their heads, from thei¥\dveri experiences a
workdt is because | have managed to trigger something.

(Writerds | og)

Whera number of the teacberhe programme were questitoed theirgoceptions of the

di fference between their appr ghecalrefer@edtothea c hi n
constraints of tbericulun. But allthe teacheassdelt thathey had been influenced by their

collaboration with the writersth@drirst Story context and aims;ethaybed how they could see

the benefits of encourdgée writing and imaginative approaches.

Writersdhigh expectations

Each of the writers conveyed an absolute conviction that the members of the group would be able 1
achievayoodwriting by being supportedsipegeonducive tariting. Theydemonstrated

passionate belief in the young peoplebds abil
freed up
01 have a really (Wrostiejriovse Ifoegel i ng about t
0l believed in them and bérdterviewi@ed somet hin



60Ri ght from the first, especilaldoynowi tgho diil
expect i ndnterviewndtes e of t hem. 0

Rememlmertbe patient. Theydre all there and w
are so high. It often takes a long tdmeagbdiek yé@kr i t er 6 s | og)

Such high expectations are coimshosdsst ent with H
Writersoresilience and response to adversity

All ofthe writerebserved seemed abigaiatain this positiatyerwhen faced with the challenges
and changing circumstariidés in achool.

@ am determined to be @W¥itive tlag)y 0 s

On several a=iond met the writer before the segalad through the plan for the session and
observed them having tonddathang@ne writer had planm@edactivity for a grougirfeen
assumingwould be possible to build opréaei o u s we e la destaindevel af grdug y  a n d
energy. When osixcame, because of a clashing school event, (rehearsal for a school play or trip) it
was understandably disappointing and led to a change in dynamics. Asirbadlbettidke

previous session the activity had to be amended at the IBst moongnkly skipped into a new

beat.

One writeds log captured the reality of this frustratdsdiany it quickly turned araund

ugely disappointed at the ldegiverialgof the class rpissailgly a clash with art exam? We
dondét know) and one student has failed to
when |l ots of things weodre doammgandweweed se 0
everyone present and writing and getting stuff ready foathersapedbgydla bit thrown

(and a bit hassled after a slow journey up through the wet and cold, train always halting)

However, once we got going evegydalg went
(Writerts log

In interviewenother saw thissponse to adversitpadelling the risk taking and resilience that was
necessary in a writer:

dPart of being a writer is problem solving, being reactded imgflexibitent/a lifengVrit

i sndt this &bssomet | @evadlemitci shiangtruggl e
it would be completely unacceptable to me todourh uprammd say,h i s QlitstH ti mha t
way modelling problemésolving.

(Interview notes
Writer -teacher relationship

All the writers felt that it was critical to develop a positive working relationship with the link teacher
and were sympathatid sensitive to the demands teachktsdtiythey wanted them to join in

and take part in thieting process themselmemokscases this was possibteeredvas a very

positive dynamic between the teacher and the writer.
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Althouglthe teachefftenset the sceatthe beginning of the sesgiosome logistics, sutioas

to entethe latestifst Story competition, they couldsthenthly switch to being a member of the
group as a fellow writermanyf theschools the partner teaattemded and participateduds
membeof thegroup(in one school two teactegyglarlattended) grasping it as an oppottuni
work alongside the pumising in witthe tasks and sharing their wBtih@n one of the schools
visiteda different teacher attended each week in therseeodn anothitre writer spoke of
some lack of continuity with several different teachers joining the geixipeweeie

The eacher participating as writer and sharing their writing contributed to the democratic nature of t
process wieeall were learning and experimenting tcayedredso modelled an elesh@etsonal

disclosure not commnothe classroom. For exgnmpiee case the teacher shared some very

powerful personal writing atieitoss dier mothewhich left the group silent with respect. In

anotherthe teacher wrote a lively and warm narratie@gligog to be the First Story writer,

which drew on her enjoyment of working with that writer over the year.

In the few cases wibegaviowas @& issughe teacher took on a disciplinariaithmeleat the
requestofthewritérCal | ed on V at o n\Wr iptod ordbecaubedhgy)e | p qu
saw it was necesdaftyerehis was a gentle nudgei d ndét di v ethretwitngboo much f
climatebut in one casgeered into authoritarian madicingthe atmosphefer a moment
fromcollaboratiweriting group tdirectivdesson.

One of theistSorywriters talked of having to gently steer a teacher away from taking over the groug
asa class. Thiisistrates the difference between the freedonrdmedtieslfthe writer seeks to

encourage the compliance required in some teaching. A snapshotseoreénia PR

demonstrated the difference between the twavhmdagachirassistant chashgfee atmosphere
withongr oup member by b @drécliveeachingimods the @ointdvgeat on
the writer was encouragmnignaginatefree write.

The First Story exper i e moresctidoldhe graup anly gebeg where n g
a number phrticularly disruptive and attea@iekingnembers were asgdhe teachtereither
fullyjoin inor to stop cominghe writer describes hafter they left,

q éthe rest of the group just hkhesowere able to be thempedyprstarglirky
(Writer intervieyv

Other staff members also engaged with the First Stonjgtmgpeanang mentors, librarians
andstudy support stéfifone school the link person was a librarian witbrestedyitdupport and
readingvhowas very piactive in following up with the group betwsenssesl in anothehe
writer feltthe librarian was very helpful in setting the climate for the group.

In summary, although most of the writers were able to work in close and fruitful collaboration with
teachers and other @aff this is what they all asp)réd éosmall numbeca$es this was not
possibldargely because of organisational issues and pressure of work on teachers.
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The sixteen -week cycle

All of the writers involved in the research webeesgerienced facilitators auitisiderable
experience nfnningreativevriting workshofsr young peopie schools in an HE context
Eachcouldhereforelraw oralargaepertoire aipproachasd techniquéit they were very
aware of theffgirence between what they offeaedgn®ff workshqpvhere yobad to bé bit
flashigiandimake an impression and impact in a sB@mndries longslowburnprocess
afforded by tlsexteerweek First Story model.

Thesixteerweek cycle is not just an accumafat@offworkshopst allows forsense of

personal challenge, growth and depth whichfermetigesleveloping relatgos and the wrier
growingawareness of the strengths and tendencies of each of the young writerdtirstheir groups.
how the experienced wafiéeilitator nayates this opportunity and what judgements they make to
gui de the development of the young peopl eds

Throughout the sessions the writers were making fine judgements about how to establish a climate
writngand how t o nur t ur eThe fhcased/periods gf wikingiwhiehreraeigedp r o
in all of the groups seemed to flow best when the writer had established a balance between feeling
and taking a risk; a playful participatory and infoonatemt and a space for focused individual

writing; encouragement and critique; opening up personal responses and empathy and insights intc
lives of others.

Need to pay attention to the bhermlaseme bet v
much focus. Might just need to allow for time for the exercises to happen over, so when the
comes they all have time to write. Or short, fun exercise first, but that often sets a precedent
exercise firstthendubdiny way, cut down on amount gett
the way. More time to write and more time todisten to pieces.

Writerds | og

In most schogile firseightweeks was a gradual opening up and confidence buildiniy process, wi
greater focus on editing and working towards the final publication in term two.

In term one, sessions typically began with a gentle warm up which was followed by more challengir
and stretching actidityften accompanied by sharing of bisouitt®aught in by the teacher, the

writer or, in one case, by the young pebtile.writers then encouraged the young writers to read
out and to critique each otherdés work. This
framework withinhich risk and experimentation could be nurtured.

Some writers continued to follow a similar pattern in sessions in thefsetingdt team
important to maintain as much time as possible for the imaginative ywithegga®odissrs
moved merintostructureediting work earlier in the second term

The pattern within each session

Many of the writers established a routine or rhythm of working within the sessions, which some
described as modelling habits to prepare for writing.

The warm-up or transition phase
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Sessigpften began wilayful nonthreateningarmup activitie$in some cases physical-drama
influenced activitie®rd gameword associationfree writingvhich wa&aféas it wasot to be
sharedOne writedescribed this stage of the sessfomasf ritual

at creates a kind of sacred spdcdy bféeld s  h Idkiwd of makeha jjokelof thatfwithi thte .
wr i ter s . adedotbsto-kptiiv ¢ . ihti @ yr, i chmlaughl abitu s . Ma k e

(Interview notes

Each of the writers chose to do this in a way that was autheticfoo soengn the smaller
groupsit was simply abegtablishing the climateeltyg more conversational and dialogic.

Thisintroduction to the sessions acted in twirstlys aimed to establish a climate which was
differentn style and ato the classropanclimate of the writers groupsecwhdlp provide a
safe nethreatening phaaelayful but purposatatosphere.

This warrupphaseegmed to be most effective thhactivitwasottoo challenging avigen
the young people dad@spond easily and guidkly easier and more affirming the attévity
more effective it seemdskto opening up the next step.

Scaffolding d warm-up as a stepping stone

Insome dhe mostuccessful examytes openiragtivity provided materials which aeted as
stepping stoneti@more stretching activitisfor examplen one sessjdine young writers were
invited simply Gree writéabout a vigih a museutiney had made the previous week, being
encouraged to think about sktmesh, smell, tastéhey then selected tthegefavoute words

and phrasegroteeacton aPostit andplacedhemon a tabl@hese became a collective refamurce
others to choose from angdeniato a longer, more complex writing exercise

Giving permission

In some schqdlge young writers appeanigidllyto find the freedom offered bgrtkadive writing
process bewilderigey needed affirmation that the choice about what and how to write lay with
them.They also sought confirmation about how to carry out a task,

@o you want us to do it this Wway miss?
(Obserationnote¥

The FirsBory writers needed to be explicit about giving perntinesigutay writersrtaake their
own choicesd to use their imaginations.

One writer asked the young people to think about thélivpareetsre they were bohey
found this remarkadbifficult. The writer had to give them permission to make it up

Pupil(stuck asttuggling to think of whatf@ wriko n 6t . & now not hi ng

Writerdrou know nothing about your mum? What she longed for? Maybe she liked eating cel
Yocan mak@ t hem (Ohgservation notes)

Even late in the residesmye of the young writers were still needing this permission to be

confirmed. When faced whighask of choosing a person and writing a letter of application to be that
12



person for thayl one of the most withdrawn and tentative pupils asked what was right and was told,
dt 6s what 0(Qerationmeored) t o do

5

Place 9 a writing space

All ofthe writers recognised the importance of creating a learning environment which felt different
from schoaind tried really hard to arrange this with the school

But

d made the point that | thought it was impori&petighaee dor the workshops so that the
pupils felt it was different from school é

| have emailed the head oEErajiistit the importance of a special place for these students. Aft
they are staying behind voluntarily and they do ththgbleagbplitiodton.

Writerds | og
it wasndt al ways forthcoming:

d arrived atthenewtvehue ( t eac her s 0 dalargeaovaftablenvallayg | i s h a
between clasgrotmmsable is covered withdimifsnagkugs of coffee and bnyaksclear
up as best l&can

(Writer&s log

Those that were working in a classrosarralhgethe roontcreating circle of tables to help
dialogue amdllaboration and in some cases a space for movement.

The most important thing was establishing a good climate for writing
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oXXinformally moves around the room, eating biscuits, discretely encouraging one of the yc
who has taken mossedstun to relax, watithpovaspacketi$cuiter pupil to catielels

like informé&ind contrble calms the group dowgesiohigyurposeful atmosghienee falls,

writing stads.

(Observation notes

Place d another space

Several of the writers tiekgroup outdoors for stim@us. seemobserved wedocated to a
bandstand in the park opposite the school. Thisimhsiecalar space for dizasad warap
and playful exerciged a change of energy from sitting aTaeleglarby park benches then
offered informal space for quiet writing.

Place 0 space for empathy

Ano

ther writer took the group to a medical n

living contionsand life expectamtyictorian Englai@h entering tieconstructed1®entury
streetseaclvisitor is given a character to follow througs tweg movedhgh the exhiftihey

reflect on their chances of survival at each stadesoivaieused the following week to stimulate
empathihistoricalvriting.

One

writerds | og takes us through the proces

into another character. In thisteess e e i ng t hi n g spefspedidbeiagoveo | d per
eightyShe reads text from published authors as a stiaftéusrétnal fear that the young people
simply couldndt make t he | magptythepproduwemnest ep fr
powerfulvork

Place 0 outside in

Bringing slightly quirky stimulus material into the room aldteseaseddf another sPaee.
writer brought a bag of random footwear into tBearglittery sandal, a muddy boot, a.trainer
These were passed round for everyamus¢oackhd@nce the young writers had got over the
laughter generated by wondering where the shoes had been and how hydfig@ineregdvere
some great imaginative writing.

Similarlya mo d e | of a shipo6s c ahofcaaotsthrtheinigaveglld pi ec
covered in a bit of mud generated some imaginative writing on the theme of love.

Place d confronting realities

One writer used filrary effectivelys a way of bringing in experiencinéroniside world and
acknowledging some oflileenmagyrievances and challenges the young people faced in their lives.

As the context was a PRU all the young péwufeatttuted experienoéeither school or home

life and for marhyoth.The mierialwas carefully selected to open up discussion about prejudice and
experiences they may have had about people stereotypinggheopEs goyoung black people,
@ealing with st uff(ntetvibvaote§s real ly | ive for th
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The first¥ ourubeclip, LittleThing&reBgby Jas Cabn, describes @al d@igemmdas a negro and a

Puerto Ricaflate at night on the New York subway intnd5®1t whet he whit¢ o of f e
lady, three children and a sdimasdether she woulddmared by hepproadahg her to offer

help He chose to walk away bubtheeflectiorealised that this choice diminished his hirmanity.
another clj@ young black performancelpdego Wiitms presented a powerful poeaii BD

eventbout ér experience of racism and stereotyping.

O b a nealdyy to the pastor who was killed in the Charleston shootiagyhiothgsideople
includinghildrenpwas used to open up understanding of Aigtotigh hanebut listing a range
ofrhetorical tools was too complex for the groupta dbbsorp r esponded t o t he
skill as an orator and went on to apply some of the approaches inAtheagutarmghurch
attenderseveral of the group had grown up with theadraliaxk led churciedentered into a
confidentonversation abthé style.

Secondary schowie have extensive IT resources and some groups were able to use this effectively
enhance the First Story process.

The most olmus use is during the editing priocessie schqalsung people were able to type up

their own material at home and save it in the school shareGoogkizoayso that the writer

could access them between sdéssatims: schools the pssanvolved the writer taking away the
handwritten drafts, typing them up and returning them with comments the following week. Although
the latter process enabledrteSkoryvriter to immerse themselves in the text it was quite labour
intensive.

Inseveral schools, IT rooms were made available for the final editing phase, but they are often laid
like an old typing pool and not a conducive space for discussion and collaboration.

Only one of the writers observed made use of the interactarel wehiledyo stimulus film

material. This was possibly because others were reluctant to engage with the bureaucracy of acces
the equipment, and as a former teacher he was confident and familiar with the technology. (There i
nothing worse than the w@olgy failing and losing time and energy in a Wwbliksleopr,ew

writers made use of the old technologyrgitbrception warse writer usgthe whiteboard to

demonstrate his own editing process when writing a completiperensedeblackoard to

write up a key principle of writing for the young writers to refer back to during their writing.

Theras certainlgcope for making more use of available technology, but it depends entirely on schoc
staff and smooth access to systems.

The craft of writing
Re-enforcing principles

All the writers regularlygen f or ced what t heandchddhfferentwayd t o 6 go
doing thisSome woulggularlyefer taa srall number of priptas

1 Show not tell
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1 Be authentic and trugadorself
9 Concentrate on detail and use the senses
1 Develop a radar ¢tichés

Thesewerenot presented as a formsddiaf rules, but rather principlesrisider and refer to

Another spoke of develofmagic building blocks of character, plbtf e, tense, particular
voic@& The young peoplewergfold f you are showing off you ar
and interestirfigObservation notes)

Guidance was wowga the sessions in different ways. One writat baitvtiuldorkprinciples

i nto his r esponmtkerthao referdorthem io iheoabkkediel Hatthis | t | n g
feedback would enable the young people to gradually develop an understanding of what made goo
writing.Another gently introduced iesiuring the sessjdimssuch asvoiding tautologies and

carefully selecting woddg, e e pthemeof thehpeecise word o(Dhservation notes)

»

Severalf the writers used texts as a stimulus to model adoreToipiebey Jo®rainard, for

example, was used as an example of the impact of very specific descriptions. This was then used t
them think about very specific memories from their childhood with the writer also modelling exampl
from her childhood such as her gtapdadways kginn g  €hodélat@&asBar when she

visitedThe Brainard poem also gave-tm@agsyformat to capture rich memories from their lives.
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Several of the writers included these principles as implicit in their instaitingneXercise
asking the young writers to concentrate on

@ sense, smell famkscshapes, @oices
or tq

dvrite as if you weredbiget, sousdellpad of snapshot sensatimbsepbgtionsutext
toucltemperatdre.

(Observain notep

Ruthlessly cutting flowery lists of adjectives and selecting only the most powerful description was a
woven into guidance and feedback.

And all tried to steer tamddb yad uandeywavdssiinge r s a wa
aboutvhat they know

d'he ordinary details there are more interesting than the melodrama
They can be very ordinhary. They dondt hav
(Observation notes)
And another said that,
d'hey do quickly understand that higretalhliysiesxdd t 6 mo v e .
(Interview notes)

One writer spoke of trying to respond to the process rather than tHe ovdsamare of
Dweckds r es e asetahd sowas sgvhtioevnipbrtancesoitaliraging the young
people to stretch themselves; expspereting risky avarkthrough failure.

Introducing figures of speech

None of the writers started a session by stating a learning objective such as use of metaphor or sin
(although intdniction to poetic forms was an exception to this

d would never start by sayim@ for exampl e
(Interview notes)

Focus on a particular techteqded to iarough using and exploring iaficsthen sharing the
grammatical temhere it seemed hel@@olfor examp)¢he young people would immerse
themselves in writimlgich encouraged use of metaphsibly modelled on this use in some
published writingnd onlgfter they had used their own writing would it be naased

met ap hor . takes thedife and solur out of@bings

Butthe writers would not shy away from using complexaeghamualaticdgrmsand some
peppered their talk with an assuriaidhe yong people would understand the detmis,e r e 8 s a
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kind of wr i tTheyglidotaféel centpellédrivagg ints detéiled explanation of each
term Insteadhe relaxed use of suocdabulary reinforced the feeling oftewitater dialogue.

Teaching forms and wordplay

Only one of the sessifaservedncouraged the young people to experiment and play with word
choice in a structured;whay could be because only twosefvireteesessions observed were
specifically about teaching pdbeywriter modellsgontaneohaikuwritingon the board on the
story ot.ittle Red Ridiimgpdshowing how he counts the syllables and how he edits his first draft.

In another exergike introduced the idea of creating portmanteau words where the young people
were asked to think of two completely different words and then merge them to create a new word.
After quite a lot of prompting, they tirgasome great words and medgowgs | dovben you

drink i n inf or martapeovhichd@desSmrexidst | egi t emat ed

He also modelled on the board his process of collecting words that rhymed for a limerick and his
process of cutting back redundant words or selecting betwedrapartsutafipoetic fotm.

was not clear during the seg&thethe young people were fully engaged with this, but the work
produced was high quality and apparenttgt@ony@awards.

Another writer describes imhigeslog how she usks/pvith words to free up their imaginations
and make unexpected connedtienfllowing is an edited extract from the log:

dtart wittoupieces of paper each.teyomete an abstract ealiscfygs what that is), on
another a concretédisauseh the thjra simple dictionary definition of the apstrabenou
fourth a definition of thretaoman.

One student thts out each abstract noun in turn, and another pupil reads out a definition of
concrete noun, at ramdem h&@ve funny results, sqreersargesdte plausilimeg. | s €
somet hi ng yoduw vlei e soéd aalrloonti gvhetgée,t abl e

We follow withie Furniture @antech | explain by getting them thighirserality to start

with. Datd Trump is our man, and | ask them to write down what he would be if he was an it
funitue, a musical instrument, a song, a meal, ahegnihealletdeer their answers and say

why they have chosen the items tleyrpasgoMfEem from the different answers.

Theyvere thekeakb make up their own comparispos, anklaghe andhe

At this point | handed out lots of Jaffa Cakes and (headtbltgtienjis@systain their
creativity!

They mostisote poems. | was thrilled wAthlibeome girl read out.

He is a soft chair, so much support,
She is a stool with nothing to fafi back on.

(Writerds | og)
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Scaffolding

As in the previous extraanyrof the writers designed the sessiondgdo akawpler writing
activity to then lead onto a more complex writing task which may involve shifting perspective, going
deeper into character or motivation.

Sq for examplén one ss®n,

0 \Eeryomeas invited to think of an animal, tq Wlstribeyitilkedout it and why they chose it.
Everybody goes with the exercise. The cieptesinshalesl locust, pandaxeagtane.
Each stud#émireads out and the writer comments on each. Thisfisnapstmestetaxed
everyone is interested to hear the choices w& have each made.

Thew i t erds feedback is positive and affirr
dove it, wonderful, goadd stuff
(Obserationnotey

The subsequent task was to imagine the creature as a human withtheeajeatities
transformed and make a diary entry for its first day at school

arhis led fiteeminutes of complete silence and fodusedegstomgreally does have the
atmosphere of a writing club.

None of t he d edesaription of lemesbaimydike & nest. A ueslly setioisvaed t
detailed investigation.

(Obserationnotey

Another route into character was through choosing an object and gradually building up a sense of
characteitn one group, the young people seteotgdc from a bag full of random objexys.
were initially asked to think what it looks like, smells like, feels like and quickly free write.

They were then asked to think who might own the objects and dwidtiggiekereisewho
are yowvhere are you, what do you most want in tfe world

Thetaskiso wr i te in the voice of the character,
you want and to try to include the object in the story.

Reading out

All the writers felt that it wagportant for everyone to read out their work not as a performance, but
more as a way of sharing thematkking the first steps in owning and critiquing their writing:

Reading out is not part of 6the writing pr
(Interview notgs

As the weeks progredbesibecame easier for the young padglee writdilogs capture their
moments of joy when a previously reluctant young writer finally finds the courage to read out.
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In some groyjpke participants wdrappy to read out from the very beginning, but in most groups
there was considerable diffidence and the young writers needed lots of:encouragement

dtds just |Ii ke being on a highlh dive boarc
(Observation noyes

Writers took different approaches;tmtlaigger grougbeytended ttook for volunteeiess
everyone reading out would have taken too much of the goywgvemehey wotlty to make
sure that over the weeks everyonewasgad to read.

U,«" -
(V' iy

One writer banned negative introductions and introduced a rule that befoesackagmmgut
writer had to say somettiatthey liked about what they had written.

|l tds a delicate bal an cyneftogarticipate] butevhese ydumg h an d |
people refused to read out, forcing them to do so or exploring at length the importance of reading o
can become problematic and take energy from the rest:of the group

@At first | try not to push it too mucbel quiteldentative about the rehdsigtioeim to add or
pass. That seems to work all right to get things going if you know you can say no, although t
risk that certain voices ddminate. (Interview notgs
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Feedback

The qualitgnd nature of the feedback which the writershgay@utagtwriters was perhaps one of

the most significant elements of the.pgreedback is a vital part of the learningambessbn

identifieds a significant fact@upporting learni@ i t i qui ng oneds own wor
element of all artistic developmehgiving geme feedback and critiguesophisticasidl

which depends on a number of things: the aim of the writing and its audience, the aim of the feedb:
the catext in which the feedback is given and the skill and understanding of the person giving the
feedbacK.he writers all adapted their feedback to the different phases of the residency and their
assessment of the needs of the indivadpalsicular g#ain their development.

Feedback to readings in the group

All the First Story writers felt that giesigyaencouragirigedback was important but many
mentioned the importance of being authentic rather than generally supportive

Authenticity isnp o Bt ant é

@metimes | find it really hard. | just sort of let it go when somebody wrifles something a bit L
dtds better not to préetend. They pick it
o0hey know whendyoudre not being genuine.
a'ry to be really genuihecande s t . I f youdr &lnewiewiotesy nest it

TheHrstSorywritersalllistened carefulbtheyoung people reading outwwekand were able

to pick out very specific aspects of the writing which they liked, tipouwghfwerenteresting in

some way, or thotigbuld be developed furtfiee. feedback was often framed as from one writer
toanothed wr i t er | y 6:da nd sahp plrdedc itahtoiuvgeht of t hat . o

This required immense concentration as the youngrevofites wervous or diffident and so read
quietly or very quickBometimes the most effective feedback was grpagisiEmegroup
where the task was to describe yowisalbias:

d0om firmly adgFoliowes by hagieetful dilgdag 1e mpteinall Ity . i t 0s
faultd

(Observation noyes

| pusued this line of thinking with a couple of the askerg how they managielendsify a
response to each piece of Woek reported thatvihssometimes filtult to be specific but it was
something they tried very hard to do

d tBwalul y what | dm genAilinethéywsegonerfulaad inkesstingc
in some wagehuinely respond to thdikbochgViodelling criique  (Interview notes)

1 Sednttps://educationendowmentfoundation.org.uk/resourcesHAeachiimgoolkit
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The writers saw giving and receiving feedback in response to the reading as laying the ground for
editing.

Sometimes the writepeadback a particular line or phrase
@ull but ma@klovéeidve chil dds vision

@A diary fornaiigeally good way of dbling iinix of descriforedom seeps through the cracks on
the wal@®.

(Observationotes)

Or, has a personal response thattskttivey have related to the piece on a persanatidevel
reminded me of a Leomaattoo®ar hat is beautiful, like atpegd(Observationotes)

Or very specific

d'he beginning was bélibatp and strong, established the piece. | like the way you got a whol
out of it. You summoned him updso quickly (Observatiamotes)

But sometimeashere the writer is aware that a young writer could have diwey be¢tenore
critical

@ think you need to dive in a bitddeptre details.
(Observationotes)

and by wee&nin the programgrane writer describes being confident about giving more critical
feedback

@GGave him a bit of <critical feedoteaning on wt
on clich®) and diffi cul thegroap issselid enbughwo handle w e
more critical feedbackdand question why a

Writerds | og

The writers werconscious of leaving the young people in control about their response.to this feedba
Feedback in the group sesgamnever framed as right or wrong but rather a view which was open to
the young people to decide whether to accept or decline.

d dommbdhak b e whioweuthe way ryou bwitdh pace.
(Observation notes)

Ve are all wrider® a@l going to have different views of things. My fepdbadkaskus
You are on a journeyavéoio e the person who décideson 6t know t he | ol
dondt know thedaudience you are aiming at

O'here ismghéway. Tenl vy reason |1 dm giving you a ru
rightd

(Interview notes)
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The writeralse ncour aged the young p@eneppbkeofthe cr i ti qu
importance afovingn fronda ¢ e b 0 akdeingpleitc alibut what you liked andiwlone
|l arger group the writer paired up the young

Feedback to written work between sessions

Writers adopted different approaches to feedback of written work. Orexamiigle fetarted a
session by reading out a small extract or a particular phrase or sentence which she found particula
powerful or effective from each piece submitted in the previous session.

Several writers gave back the writing with individuasdoneaemtyoung writer during the

session. Others were able BoaggeDocor shared drive to give feedback on work between
sessionblost writers differentiated the feedback they gave on the wiitBarimgrkuggestions
about grammatical chengeack changesabedgsuggestions for changes of expression or emphasis
andcomments which the young people could use to adjust their writing.

Although during the free write and the writing procestStrgWriters were keen to encourage
young writet®6 s wi t ¢ h o f f ,theyhveere allrcieae on tha impodathae bf gaurdy writers
learning and understanding the value of the editorial process

Publishedriters understand that editing is a futedgraerof writing

of you are a professional writer you get editeshaditéue timiters have aliabt@asyne is
going to edit thé.learn to liké it.
(Interviewnotep

Similarlythe writers all felt that experiencing the rigorous editing process and attention to detail
conducted by First Story in preparation for
learning.

Every First Story group leads to publicatiantiology of their wivlorking towards a final
product which is of value in the outside world often provides a motivatiogeatneebdarning
It matters how good it is if the whole nigithdl read iOne FirsBory writer expressed this really
stronglyShe spoke of the young people realising

dhmpd it ds g o idandthetefmre thdbu reallyehave to fedidirightz e r
(Interview notes)

Shdeltthat by publishing their work the young people saw the value of writing their story and that th
publication gave a legacy and status to their work as well as politic&f sighdicaagiit. to
participation in cultGfterviewnotey

The phblication gives a meaningful context for the feedback and critique menibneagbeitore.
is not always at the forefront of the dialogue between writers and ffeenegpacaase that the
writing is for a purpose; for an audience anubsé feddis context bears more weight than work
being only for assessment and read only by the teacher.
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But the writs had different approaches to this and emphasised it at different points.

Onewritertalked about how important the publivasas part of the excitement, pointing out the
ISBN number, the cover dasighe production.

In some groyje anthology was mentioned at the begjithengsidendyut thewleliberately

set asider a whiléo focus on experimentatitieelwas a sense that it would come together in the

end In otherghe anthology and purposeful production of writing for inclusion in the anthology wove
through the sessions.

One writer had established a positive working relatiottghipusitiatiotlepartment afocal
university anllistraion undergraduates workedtgtiioung First Story writers to develop the
coverThe KFst3oryteanof young writeested as commissioners.

d'he illustration students came round in groupssindentpsaoidoeach one pitched their cover
desigrishad encouraged our students to askstrairia@besti®positive as possible about each
design. They really came kthinguigli'was interesting for them to see how nervoutsthese older s
were!

After the illustration students had gone, our students gathered around all the designs and de
ones to kdgprocess of elimination, they whittled them down to three. They were each encou
give thekvnopinions and thisdidéyhey really debated these designs. It was a joy to witness!
Everyohad thesayd

(Writerds | og)
24



